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+ . teachers-by leading teacher groups. Teacher groups have repeatedly:

demonstrated.their ability to help beginning and~exﬁhtiﬁndﬁﬁ“teaeﬁﬁrsaf y!.

significantly improve their attitudes in the affective domain', . v

- Teachers find that.changing their attitudes 'creates an easier,: more

- positive working relationship between the teacher and studemt. ' “ .

- Counselors are .encouraged to become of direct service ‘to teachers Ry ..~

organizing.and leading such groups. This paper describes a group, ,led:
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L Today's teachers face overwlielming respensibilities in their multi-
w7 3 - a " )
- ~faceted rol$s;as'employaes of a school system, subordinates to the'principals,
advisors to supervisors, colleagues, followers as well as leaders. . If this ,
_weren'tenough, they are also expected to fill many roles withgregard to their * . .,
\ students in addition to that of educator: disciplinarian, substitute parent, ‘
. \’ . ’ )

xc%:fidanfe, and perpetuator of middle-ciass moralfky.' It 18 no wonder that

SN

Q%a’isticalli expedt one persén‘to be all things to all people?

pathways for teacheis are fraught wiﬁh frustrqtions, How can our ‘society . I

,‘ f i‘é\ 'Teacheré need help. School counselors. can help them by learning to o
Y # ’ . . . N - : M
leaﬁ eacher groups. For example, 1isten to what .Mary ,Peter and Glenda,

~all @1 mentary teachers, have to say as they meet with a counselor for help;

'\ya y? I sent Larry to ‘the principal's office and the principal sent

\ ' him back to me with another boy who said, 'The principal doesn't
wAnt to sce his face.' Well, I didn't want to see his face
either. Heé was disturbing the whole class.

Ee%e*: I get annoyed when kids don't learn. I find that when I say,

i\ 1" *Shut up or I'll break your neck.' it works. No child is getting

‘the best of me. Positive reinforcement takes a long time .

to work. I don't want to wait until June to have a perfect _ \
day. ' I want a perfect day in September. . ' a N

I don't know what to do to handle this boy. How can I keep . .
him in his seat and keep him from hurting other people?
I'm not: supposed -to tfouch him but he sticks pins ‘in people f .
and hurts them, Today a little girl knocked a paste jar off 3 :
his desk and he pinched her real hard. I don't know what to
do with him, . ' : - T

- These comme ts\by,teachera meeting in a teacher group had a message! . .

We‘nged hglp Help in reaching our students so that teaching stops'being‘

6 0/0: 0oy

‘disheartening and.becomes_rewarding. The help, at least fdr these teachers, . .

—

-
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- to group ther9 ¥s they graﬂually learned to handle their students by learning
first to handle themselves. By the end of the group sessions, -thése tFachers
had. uolugé/mnny of their clas&room difficultie o ”’:?7 | ',‘ \_

A Mary. o The problem with Larry hns been\mostly due to me. T moved

/ - it's working. When I firgt got him in my room every teacher
/ | 4old me that it was a lost cause, - Now he's getting his work

.y/~ - done.  He's coming along beautifully. It has been my fault

-
-

and every other teacher's fault in'this school. 411 he neéded
was a little extra effort on my part, - :

. Peter: I'm using time between periods for socializing. It's a good
. break for the Kids./ I'm using older kids to’ tutor my slower
kids and it's workihg real well. My kids dre starting to come
around. I don't khow if theyare coming around oxr- if ;;_ o
coming around. '
Gienda: But one .thing I still have trouble w1th is. trying to ignore
B & . the child who disrupts. Using praise does work but I keep .
// ’ slipping back and forget and theéy I start to holler, I feel
happier in the classroom when I'n using pr ise. - I ficel like
an old grouch when I start to haller. It ; so hard to change.

/
/ Counse1oms can perform an invaluable service to teache

tedeher groups., The use of the teacher group can help teachers become ore
:empathetic, nore valuing of studentu' individual diffezences, more-
knowledgeable about the use of positive reinforcement and more aware of their
. own Feel‘ngs and the feelinys of their students, Teacher groups can beést be
deacribed as an opportunitj for teachers to meet in a democratic’ environment
with their peers and openly discuss unresplved problems oni the job. Although
these profess;onalg ‘spend most of their uehool day in a densely,populated
'environment Lhey are psychologically alone since the opportunities to share‘
‘these problemu are almost n11. That is why a group specmfically geared to i‘

help them in this area fills: the gap. The group forces, together with .

effective éderdhip, create a climate which encourages educators to chang

a -
o

their attitudes toward them elves and the1r students, Group 1eaders are

him close¥ to me_\lI nm giving him rewards and it's amazing how -

)
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,‘trained‘ih creatihg a-climate which’fosters»such‘growthiand~changé.in the

?1Qd1V1dual members, And the members actlvely‘contrlbute to the process by R

“helplng each other recognlze the causes of school dlffmcultles, seek effectlve

' solutlons and try new problem-solV1ng approaches._‘The educator generally

- lrelatlonshlp between h1m and hlS students.;

flﬁds that changlng his attltude creatds an, easler, morg posltlve worklng

Through two-hour dlSCHSSlOHS, over a perlod of generally: flfteen weeks, w1th

. f ' 'S h - 9
the school counselor 8:s" the group lead@r, solutlons to pr

-

bléms emerge,

- olses are used durlng the first hour of each sessmon to D omote trust, explore L

L%lve regard for sélf and others,; The second hour is devoted to solving specaflc

’ R
“'fln& 1t,fa1rlj easJ to uhare classroom problems.

t

»

,feellngs pron ote empathy, valum o of 1nd1v1dual dlfferences and promote po
’ )

4 \
. i

.. - i . : - ‘
Usually¥ y the thlrdt°eSSl0n, an env1ronment qf trust and confmdentlallty

classroom pro

q, 6 . - l b,,' t ANY

has been reated through the ‘use of the group exe;C1ses, Thereafter, he teachers

“

Generally teachers complete the

follOW1ng steps in the prcblem solv1ng effort a‘ :
) , r!@v e
utep l - Identlfy the problem ./f‘ ' :

’ptep 2 - Relate unu Jsfactory solutlons | l'i;
,&}' Stepl3’ - ’Generate a hew p,~nvof'aotioh for hlmself and-help'oth ' '/
- _" | do the same N . | | ;, . . iE‘
'Step'H.'- Nake a’ ommltment to carry oa the osltlve plan and Help
A " same N Tl
"A,otep 5 - EWaluate the new plaQ\\ C -‘D“' _ > >

wll Toxt Provided by ERIC

~_»tl01pat1ng in a teacher group experlence as she soupht to solve a, pro%lem W1th

' ;Iarry, a student in her class.

© by sessmon, w1ll serve to’ demonstrate how Mary- changed her- behavmor &

.[:R\ﬂj toward Larry

~,

| It mlght be helpful to look at e problem ralsed by an elementary«teacher par

. I

Dlrect quotatlo\\\taken from the tapesz sess1on

[
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% - Session 1. . Mars explains her method of hendling .discipline problems. .
J P oo :
~Stepl  Mary: I sent Ldrry down to the office just to get rid of him, - . y
end - I feel, "Let the principal worry about him instead of me for - -
. Step 2 . avhile,™ - . o . S : - :
R S S -
- Session 2, Mary explores using positive reinforcement. . Z '
2 - Mary: T keep remindiri‘g myself to-be nlce and compliment the -
~ - child, I found I've been picking out tlie pérson who has heen =

- Aoing things wrong instead of picking out the person doing some-

Ahing right, I'tried dping thet end it mede the pood kids who « - ; Uy
;. were doing things good.even better. . Tt really Lelped & log of e o

"'egos"~ . ' ) o ,u .. . - N o . - . B o
T .

. .‘\ N . , ] . N . N " ‘ ) - "
Session 3 - Hary mives advice o anothertea’é-&rr.

t. . Btep3 Mary: Well,:reinforce him. When he vlispers, instead of holler-
R oL ving, say, "That's good!" .. , : T e -

5 ¢ - -

.- Session 4. - Mary repponds to Penny's presentation of & problem-boy who swears -

- : - and figlhts and does everything wrong in bhe roon.
) N D . 8 — v 0
Step 3 - Mary: Maybe he. needs more or a revrarcl,“ - _— o o
Can Session'5. lary has read Sylvie Afiton-Warner's book "Teacher" snd reportg
o ‘- ko the proup wha{ she did. .o ‘ S i *
"Step b [ rary: Trom reading the book,. "Teacher" I decided to Let the kids
T drav pictures of their fears one day. * That dey they were so noisy N
~+ and restless that I felt. I had to do ‘something., It r$leased Lhelr A
.penteup energy and was so good for them and me. . _
 Bession 5. Maxy afain ‘explaing how she handled e boy (Iarry) who disturbed ‘
‘ ‘ her clags, e T N L ;
Gtep 2 IiIary‘: I sent TLarry to the office and the piinrzipal sent him back
L b0 me with another boy who said, "The principals doesn't want to see
v his fece.” Well, T didn't wanb to see his Yace cither. He was dis-
- . hurbing the class._ S o a o '
" Gession T. lary confesses 'tllat/ai:‘tinles she regresses, * -
v .- Step 2, . Mary: I slipped back todey and started to yell-at kids‘who were--
N talking. They kept right on talking. Then I remembered and said, - -
' "All ipht let's sit up." I began 6 preise those that were sitting. .
up and ‘they. hot real quiet. Praise really works. T
o T : . . R i :
- ‘ ’ .f‘ o [ ‘. ) 1‘
3 v . 4 § - i
. BRI A
. . g “ ’ ." "." ° -
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: %essiori §3 ; Mary report;ﬂ ‘co gnoup thq,i, .,he ha.s solved her problem w:_th I,a,rry.

Step 4. - »’-MP ry. “The problem m.th Ia.rry has been mostly f to me, roved

- him closer to me. I'm giving him rewards and it's amazing how it's
working. When I first got }‘.nm in my room every teacher told me
: ..~ that.it was a lost cause. Now he's getu{np; his work done. 'He'ﬂ
ST o ‘commgealon;v beautmfully It hag all bg!en%?y fault and every’ other
R teacher's fault'in'this c'chooll.. All hﬁ; needed vas & 1J,tt1e ex'bre.

”-

-S.ﬂ‘

effort on my park.

Mary: At the begmnlng of the achool year 3.? hated Larmr ancl 50 L .
' dJ.d the wnole vla. a.s e resul'b‘ L z . s

. *’er'. responds t.o ‘Peter s; nerra.t_t.ve remark 28.1: he doesn’t belJ.eve :
' ;s fudent;u mll ever .l.mpI‘OVe theJ.r beha.wor.

I ¥

1 ary. Well, 11”‘ you don't thn,nk ‘chfzy'll mprove, they never m.lly

Sess 3&{ “ILO. .;m"/ ig ela.ted ovcr her success tr,nt;h I.o.rrv.

‘

' .Btep 57 7 iary: dea,y T c8ve my claps & 17t of wordv anit acked them to find

‘V X she root word. - Iarry only got two wrong and the brightest boy in ;
ﬁ my class gob two wrong. I was so proud, I eouldn't believe it. - I

wag. so happy: A month ago he wouldn't have wriften down anything,

< ,:‘J: sont him down to the teacher hé's going to Lave next yeor with thet
~ ' Wﬂooa paper, . Ghe had been so worried (becau"e of wha:t .,he he:u:d fron
*others) thiay’ she wag gctm.ngv him next year. oL .

‘ -
* . t:

It was ver;,r e.ppa.rtnt that Lary 5 neﬁatlve a.ttn.tud' oward -Iaxry has become much
more posifive. She has ehansed her perceplbion ‘hj.m from tLatl of beins a poor
‘learner.to theh of becoming an achiever. . She mbved him closer to her desk feel-
ing ,hm,, that -would help hin feel more wented.f Ohe has used praise successfilly with
: hmr and syle iphted writh his progress. She Jfikes him more now and feels the vhole
"class liked hig more, L6o, he wanted to pav} the way for his future ecademic
suecess o f*he\ pgent hm fo "uow Iu ool work to his t;cacher Tor ncxt; .yfear. ’

Tcacher ,ffrpups have rcpcatele demonvtrated their ab:nlr.ty to help begmnlnn i
a.s wel.‘l. as experienced elementar" and seoondary teachers, school psychologrn.u't,.a P
soc-ml workers, coungelors ahd prmcmﬁalu \\{fo .,.Lgrnlﬁcanmj 1mprove their Ihnne sota

’Lea.chers Attu,ud/e Inventow seore. (Ruben, 197k, 19 (h) Moreover-mth few e?-

o

vceptlons, ‘those. vwho 1\?ve attended these p;rot\pw have reported that what fthey gamed

in terms of insight and c¢ncrete e,lterna.t:n.vélﬂ T'or ﬁopmg mth ﬂtudentf hove mb.de

’

‘ teac:h: n;r .meeasurably more sa,tlsf‘ymg. Do not :‘mlsunderqj;and: - teacher . giroups ,do S

)“f » , — > - a4 .
- . .. o .
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not offer a panac for' _ an educator‘ﬂ mlls} There are many-ofooiems 1nherent
‘Ln the 30hool sys4 em lﬁself thch musﬁ be ‘solved ﬁhrough other mean»f Buh the
teacher group can help‘mhé thool profe Lonal alleviate classroom dlfficultles Y
‘wlthxn his direct control, and Just learnlng to do. thms can speli\the dlfference |

\ V;H.between frustratron—an&fﬁ%kﬁﬁEhmﬁmr——éﬂ&emmehool~eounselor~can be-an 1mpoAtant

‘V.

person in facilltatmng the humanizing process. i S I T

A v el e - R

-

A new book publxshed by the author entxtled, Onr Teachers Are Crylng" A

e itive Approaoh 1o oolv1ng Plassrbom Problemo, (1975) should be of" gle&t hemp

for counseloru ;ntéreotod in begmnﬁlny to lead. & teacher group. It detarls the

sﬁen-oy—step process that a 1eader can employ to set up a sucoesgful teacher,group,

EETE g Voo
B oo
¢ o

;'a 1orward to.lead teaeher groups.. Dur WOW;d neéan such profesumonals‘ R S
. f \5_ . . , o . . . '., . ‘,
. 4 R . .
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o . 4 - - .’
L] M - \h L} . »
. ‘.\\{ ] - s ’
\‘{;o- 25' IO ' References . | - ’ ‘ e RV
e N . - B . § . v . bt —————————————— “ . , . )
L e . _ - .,

Rnben, A. "gm roving Tezcher-Stiudent Relatlonshlps Through omall stcu~91on L
iroups, D odﬁgha, EREC, June, 197h.. '

,'Ruben, A. "HumanL21nn uLhDDl PFLHCLpalu," aqcepted fo publLCatlon by S '~;.'
RatLOH&l As SOOL&tlQn of’ econdary ochool Principgls, Bullet;nf 1971. T D

¥

" puben, A. Our Teachers Are Crying A Posmtlve Apgroach to Solv1nﬁ School

. Problems, M3S informaﬁlon Lorporatlon, 655 Nedison Avenue, N. Y.,_N.:.'
. 10021, 1975. L . | N R | |
. \ . ) :" ’ . . . ‘ , ‘. e
. . ,[ ‘ e ' )
’ ! ' o \ !
¥ : L . e
1"’ . I " * )ﬂ ' ‘
- . . -




o

3

. » .
Lar- reporvs Lo croip ‘han she tas ‘solved i.er provlem wi' . Tarry.
ep b ay \\we provlen with Iarr' has been mostly dgf to ﬁé. I moved
rim closer to me, I'nm givin: Lim rewards and it%s aragzin- low it's
worlins. When I Tirsl (ot Linm in my room ever, Heacher told me
vtal 1¥ wvas a lost cause., IoW he's getting his work done. lie's
. corin; alon: veadti“n]l it has all “een 1o fault and every other” . .
‘el erts rawlt in {his scheol. All he needed was 2 little extre - "
erters on my part. ) i % /
A

(o9
o
w”
Le]
i 2]
C
pi

{n

% ! .

. [y . -~

‘ar.: AL 1the Lepinnins of ihe school vear f hated Iarr: and so

did ‘he wiole ~lass as a result. ' .

R YT

r
‘ .

(Session 9, “ar' responds “o Peter's ne-ative remark at he doesn't lelieve «
/ is s3..dents will ever improve t'eir Lelavior, .

i * ! » - v .
~
0

ey Y Jary: Well., i vot don't Lhink tue;'ll 1mprove the, never will. :

n:10. lar s elated over Jer succesy with larry. .

-

————
- i
.o

: ac: TodaT ave my cless & 1list of words and asked ren to find
$'< € root word,- Iarm; only fot two wrong: and the uerhtes+ bo, in
< “ -1 class ob Lwo wrons. I was so proud. § couldn't, believe i1, I .
. . %, Yas 50 Laﬂpy. A month aro Le wouldn tﬁknnzvnu*ten dowy ar, *:1“ .o
' %.osent niv down to Luhe beacher he § goin: 1o lLave nex‘:,ear w.i Lh?.‘ﬁ
'ood raper. Jle had oéen.so vorried (Lecause of what shie heard fron
Lhers) Llat s.e was goLiing him negt cear, Lo

>
"‘
4 .-t -

-
I

7

»

oy

:
. {
x

L% was ver, apparent thab iary's nerative attlfude toWard Iarry has becone muich
o wore positive. she bas chanred her perecplion of him from tlatt of hein: a poeor
. learier te “lath of becewin : en achicver. Jhe woved him closer to her desk r'eel-
;n —?-a», St wo.dd Lelp hin ‘eel more wanted. Jhe has used praise successfill - with
“im and 1s\ue iriitedl witn his prosress. Che likes him nore noy and feels the whole
+ class 11§e§ £\ more, foo. She wanued to pave the wvay for his future acadecnic
S°¢ness Co 5ie ‘o siow Lils rood work to nis teacher for next -ear.

-

“cacher -rpups have repeatedly demonstrated bheir a%il?ty to help besinnine

s as well as experienced cleueniar- and. secondery teachers, school psychologists, R
. ‘\\
~ial workers, counsclorsspnd principals‘io significantly improve itheir Minnesota
Ieacﬁsrs ALLIdle Tnvenior, score. (Ruben, 1971. 197h). ,Moreover—witH ew ex-
cepiions. those who Q?ve atiended ihese ﬁroqps aave reported tlat. what 14' sained
A . . L - . . T X
in terms of insi, % and cgrcrele alternatlvéﬁ Lor -coplnyt with student,s nave made
H & . -
veaching immeagnrauvly more setigf . ing. Do 'not misunderstand; teacher frowps do
L . ] - - ' v
’ l , £ ‘ |
. Ll ~ t - ‘

. . ’ ¢
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. not offer a panac for alfll an educalor's ills. _I{l\ere are many problems inherent

in.the school s"j,*s'qﬁm itgelf wh‘u,x must Le solved through otl}er medns. Eut the

tegc, er sroup can help. te schovl,pretessional allewate classroorn difficulties "

. \,

wit:in pis direct qoairol, and Jjust learuing to do this can spell the dif{ference

.

. oA . - i b S | 33 ¢ L ads ! N —~t b - A
L @' ween : rus-ratroramttrtribrent——Fhe—schooloounselor-can be an impertant

’ ’ -
.

L U . . '
pex'mﬁ?‘ ir, vacili‘aing the hw.anizing proccss. | .
. . ! . ’ .
A new Pook putlisaed by the guathor entitled, Cur Teachers Are Crying: A
! ]

[N -

o~

, -ositive fipproach io Jolving tlassroom Problems, (1979) should be of great he

for counselors inbtergested in wepinnin: to lead a teacher group. It details tne
X L P

N -
»

;o s";ep-.j,’-'s" cp process'that a leader can employ to set up & successful teacher group.

T AwaTT weldone 15 gxterded to atl comnsglors-who-decide—to-vake- ¢ re—aight—step- — T

.

" ' . -
forwgrd vo lead lcacher groups. ur world needs such professionals. -
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